
      Independent School District
	Dyslexia Report

For English (Non-LEP) Speaking Students


	Student:       
	ID#:       
	DOB:       
	Gr:       

	Campus:       
	Date of Assessment:       


Reason for Referral:  Part I of this form must be completed by the referring campus before sending referral to dyslexia evaluator.  Provide or attach educational background data including but not limited to previous screenings, universal screeners, curriculum-based/progress monitoring, information from classroom teacher(s), parent information, and student information.  The remainder of this report (Part II) is to be completed by the dyslexia evaluator.
Part I:

	Specific reason for referral:  

     

	Previous screening information (Include TPRI, Istation, STAR Early Literacy scores, benchmarks, state assessment results if available, etc.):
     

	Parent information:

     

	Teacher information (Include observational data, writing samples, checklists, etc.):
     


The following factors were considered and excluded as primary contributors to student’s word reading and spelling difficulties  (The Dyslexia Handbook – Revised 2014 – Procedures Concerning Dyslexia and Related Disorders, pgs. 17, 22, and 69):

	 FORMCHECKBOX 

	Vision – Explain:      

	 FORMCHECKBOX 

	Hearing – Explain:       

	 FORMCHECKBOX 

	Health-Related Concerns (e.g., brain injury, disease, or surgery that interferes with learning) – Explain:      

	 FORMCHECKBOX 

	Attendance (e.g., frequent change of schools or districts, irregular attendance, and/or frequent tardies, etc.) – Explain:      

	 FORMCHECKBOX 

	Experiential background – Explain:      


******************************************************************************
Part II:

Evaluation Summary and Profile – To be completed by Dyslexia Evaluator
Academic Skills - Areas for Assessment:

	The committee (§504 or ARD) must first determine whether a student’s difficulties in the areas of word reading and spelling reflect a pattern of evidence for the primary characteristics of dyslexia with unexpectedly low performance for the student’s age and educational level in some or all of the following areas (The Dyslexia Handbook – Revised 2014 – Procedures Concerning Dyslexia and Related Disorders, pg. 22):

	Primary

Characteristics of Dyslexia
	Assessment Instrument 
	Composite or 

Subtest*
	Standard Error of Measure1
	Below

Average

SS
	Average

SS
	Above

Average

SS

	Word Reading – 

[Reading words in isolation]
	     
	 FORMCHECKBOX 
 Composite

 FORMCHECKBOX 
  Subtest
	     
	     
	     
	     

	Decoding Unfamiliar Words Accurately 
	     
	 FORMCHECKBOX 
  Composite

 FORMCHECKBOX 
  Subtest
	     
	     
	     
	     

	Spelling – 

[An isolated difficulty in spelling would NOT be sufficient to identify dyslexia.]
	     
	 FORMCHECKBOX 
  Composite

 FORMCHECKBOX 
  Subtest
	     
	     
	     
	     

	Letter Knowledge and Letter-Sound Correspondence:  Informal and/or observational data.  

· Can the student name the letters of the alphabet without singing the “alphabet song”?
· How quickly can the student accurately name random letters of the alphabet?

· How accurately can the student identify the corresponding sound of the letter?
     

	Reading Fluency -

[Rate, Accuracy, and Prosody must be reported separately]
	Assessment Instrument 
	WCPM

[Rate]
	% Correct

[Accuracy]
	Standard Error of Measure1
	Below Average
SS
	Average

SS
	Above Average

SS

	Accuracy –  
[Reading words in text with no errors]
	     
	     
	     
	     
	     
	     
	     

	Rate – 

[Words correct per minute]
	     
	     
	     
	     
	     
	     
	     

	Observed Prosody:

[Pitch, tone, volume, emphasis, & rhythm]
	     
	     
	     
	     
	     
	     
	     

	Other Fluency Indicators [specify]:

     
	     
	     
	     
	     
	     
	     
	     


Fluency scores can be obtained through curriculum-based measures.  

	Qualitative Data – Information from classroom to include curriculum-based monitoring data (e.g., TPRI, Istation, etc.); reading and spelling inventories; and independent writing samples.
     
*If using subtest scores rather than a composite score, what additional data exists to validate subtest scores?

     


	Based on professional judgment in reviewing student’s qualitative and quantitative data, the evaluator has included assessment data in the following areas:  reading comprehension, mathematics, and written expression.  Measures used may be formal or informal. 

(The Dyslexia Handbook – Revised 2014 – Procedures Concerning Dyslexia and Related Disorders, pgs. 20 – 22.)

	Secondary 

Consequences
	Assessment Instrument 

[If formal, what assessment instrument was utilized?]
	Composite 

or 

Subtest*
	Standard Error of Measure1
	Below

Average

SS
	Average

SS
	Above

Average

SS

	Reading Comprehension
 FORMCHECKBOX 
  Formal

 FORMCHECKBOX 
  Informal
	     
	 FORMCHECKBOX 
  Composite

 FORMCHECKBOX 
  Subtest
	     
	     
	     
	     

	Mathematics
 FORMCHECKBOX 
  Formal

 FORMCHECKBOX 
  Informal
	     
	 FORMCHECKBOX 
  Composite

 FORMCHECKBOX 
  Subtest
	     
	     
	     
	     

	Written Expression
[Informal writing samples]
	     
	 FORMCHECKBOX 
  Composite

 FORMCHECKBOX 
  Subtest
	     
	     
	     
	     


	Qualitative Data – If providing informal data only, information from classroom should include informal inventories, progress-monitoring data, and/or independent work samples.

     
*If using subtest scores rather than a composite score, what additional data validates subtest scores?

     


Cognitive Processes Underlying Academic Weaknesses – Areas for Assessment:

	Difficulties in phonological and phonemic awareness are typically seen in students with dyslexia.  

(The Dyslexia Handbook – Revised 2014 – Procedures Concerning Dyslexia and Related Disorders, pg. 20.)

	Difficulties: Underlying Cause
	Assessment Instrument 
	Composite
or 

Subtest*
	Standard Error of Measure1
	Below

Average

SS
	Average

SS
	Above

Average

SS

	Phonological Awareness
	     
	 FORMCHECKBOX 
  Composite

 FORMCHECKBOX 
  Subtest
	     
	     
	     
	     

	Rapid Naming
	     
	 FORMCHECKBOX 
  Composite

 FORMCHECKBOX 
  Subtest
	     
	     
	     
	     


If phonological awareness is within the average range, consider the following:

· If a composite score is reported, look at the individual subtests that may reflect specific skill deficits reported in the composite score.
· Has the student received intervention that may have normalized the score?  If so, it is important to note that because previous effective instruction in phonological/phonemic awareness may remediate phonological skills in isolation, average phonological awareness scores alone do not rule out dyslexia.  Ongoing phonological processing deficits can be exhibited in word reading and/or spelling.  (The Dyslexia Handbook – Revised 2014 – Procedures Concerning Dyslexia and Related Disorders, pg. 22.
	Based on professional judgment in reviewing the student’s qualitative and quantitative data, the evaluator has included the following assessments: phonological memory, orthographic processing, verbal working memory, and/or processing speed. 

(The Dyslexia Handbook – Revised 2014 – Procedures Concerning Dyslexia and Related Disorders, pgs. 20 – 21.)

	Secondary 

Consequences
	Assessment Instrument 

[If formal, what assessment instrument was utilized?]
	Composite 

or 

Subtest*
	Standard Error of Measure1
	Below

Average

SS
	Average

SS
	Above

Average

SS

	Phonological Memory

 FORMCHECKBOX 
  Formal

 FORMCHECKBOX 
  Informal
	     
	 FORMCHECKBOX 
  Composite

 FORMCHECKBOX 
  Subtest
	     
	     
	     
	     

	Orthographic Processing

 FORMCHECKBOX 
  Formal

 FORMCHECKBOX 
  Informal
	     
	 FORMCHECKBOX 
  Composite

 FORMCHECKBOX 
  Subtest
	     
	     
	     
	     

	Verbal Working Memory

 FORMCHECKBOX 
  Formal

 FORMCHECKBOX 
  Informal
	     
	 FORMCHECKBOX 
  Composite

 FORMCHECKBOX 
  Subtest
	     
	     
	     
	     

	Processing Speed

 FORMCHECKBOX 
  Formal

 FORMCHECKBOX 
  Informal
	     
	 FORMCHECKBOX 
  Composite

 FORMCHECKBOX 
  Subtest
	     
	     
	     
	     


	Qualitative Data – Information from early reading screeners (e.g., TPRI, DIBELS, etc.), reading and spelling inventories, information from the teacher(s) and parent(s).

     
*If using subtest scores rather than a composite score, what additional data validates subtest scores?

     


Unexpectedness – Areas for Assessment:

	Based on the above information and The Dyslexia Handbook guidelines, should the committee (§504 or ARD) determine that the student exhibits weaknesses in word reading and spelling, the committee must then examine the student’s data to determine whether these difficulties are unexpected in relation to the student’s other abilities, sociocultural factors, language difference, irregular attendance, or lack of appropriate and effective instruction.  “The student may exhibit strengths in areas such as reading comprehension, listening comprehension, math reasoning or verbal ability yet still have difficulty with reading and spelling.  Therefore, it is not one single indicator but a preponderance of data (both informal and formal) that provide the committee with evidence for whether these difficulties are unexpected.”  
(The Dyslexia Handbook – Revised 2014 – Procedures Concerning Dyslexia and Related Disorders, pg. 22.)

	A.  In the absence of print, is the student’s listening comprehension (ability to comprehend what he or she is listening to) age and grade appropriate?
	 FORMCHECKBOX 
  Yes
	 FORMCHECKBOX 
  No

	Area

Evaluated
	Assessment Instrument 
	Composite

or

Subtest*
	Standard Error of Measure1
	Below Average

SS
	Average

SS
	Above Average

SS

	Listening Comprehension
	     
	 FORMCHECKBOX 
  Composite

 FORMCHECKBOX 
  Subtest
	     
	     
	     
	     

	Lack of Focus and/or Attention:  Additional factors impacting listening comprehension may include background knowledge, vocabulary, syntax, semantics, and pragmatics.  Teacher and parent observation may provide informal data to support these possible factors affecting score for listening comprehension.


	Qualitative Data – Information from informal inventories, teacher(s), parent(s), and student.

     
*If using subtest scores rather than a composite score, what additional data validates subtest scores?

     


	B.  Is the student’s reading comprehension age and grade appropriate?
	 FORMCHECKBOX 
  Yes
	 FORMCHECKBOX 
  No

	C.  Is the student’s math reasoning age and grade appropriate?
	 FORMCHECKBOX 
  Yes
	 FORMCHECKBOX 
  No

	Area

Evaluated
	Assessment Instrument 
	Composite

or

Subtest*
	Standard Error of Measure1
	Below Average

SS
	Average

SS
	Above Average

SS

	Reading Comprehension
	     
	 FORMCHECKBOX 
  Composite

 FORMCHECKBOX 
  Subtest
	     
	     
	     
	     

	Math Reasoning
	     
	 FORMCHECKBOX 
  Composite

 FORMCHECKBOX 
  Subtest
	     
	     
	     
	     

	D.  Is the student’s verbal expression age and grade appropriate?
	 FORMCHECKBOX 
  Yes
	 FORMCHECKBOX 
  No

	Area

Evaluated
	Assessment Instrument 
	Composite

or

Subtest*
	Standard Error of Measure1
	Below Average

SS
	Average

SS
	Above Average

SS

	Oral Expression 
	     
	 FORMCHECKBOX 
  Composite

 FORMCHECKBOX 
  Subtest
	     
	     
	     
	     

	Vocabulary Knowledge
	     
	 FORMCHECKBOX 
  Composite

 FORMCHECKBOX 
  Subtest
	     
	     
	     
	     


	Qualitative Data – Information from informal inventories, teacher(s), parent(s), and student.

     

	*If using subtest scores rather than a composite score, what additional data validates subtest scores?

     


	Associated Academic Difficulties and Other (Co-Occurring) Conditions should be included in the summary and conclusions narrative following this section.
(The Dyslexia Handbook – Revised 2014 – Procedures Concerning Dyslexia and Related Disorders, pg. 11.)

	 FORMCHECKBOX 

	Attention
	Describe:        

	 FORMCHECKBOX 

	Handwriting
	Describe:        

	 FORMCHECKBOX 

	Family History of Reading Difficulties
	Describe:        

	 FORMCHECKBOX 

	Behavior Issues
	Describe:        

	 FORMCHECKBOX 

	Motivation
	Describe:        

	 FORMCHECKBOX 

	Speech Issues
	Describe:        

	 FORMCHECKBOX 

	Other:       
	Describe:        

	 FORMCHECKBOX 

	Other:       
	Describe:        


Summary and Conclusions Narrative – [attach additional page(s) if necessary]:
     
Dyslexia Evaluation Completed By:

_____________________________________________

Signature of Dyslexia Evaluator

	1 Standard Error of Measure - The standard error is the estimated standard deviation or measure of variability in the sampling distribution of a statistic. A low standard error means there is relatively less spread in the sampling distribution. The standard error indicates the likely accuracy of the sample mean as compared with the population mean. The standard error decreases as the sample size increases and approaches the size of the population.
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